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Abstract 
Learning, both at institutional and individual level and the ensuing corporate changes are seen as a prerequisite for the success 
and survival of organizations. Globalization influenced migration and the international spread of students and employees. 
a changing international 
al, 
Lithuania, Turkey and Iran.  
Keywords: ethods; students. 
 
1. Introduction 
 
Managerial skills development has become a quite popular topic in recent decades. Questions of competency and 
Hagan, Konopaske, Bernardin & Tyler (2006), Kumpikaite & Ciarniene (2008), Savaneviciene, Stukaite & 
Silingiene (2008), among others. However, developing countries are still preoccupied with conventional 
management techniques and are left with ineffective management (Jones & Woodcock, 1985).  
Intensive global competition, higher customer expectations and greater focus on quality have resulted in much 
greater requirements placed upon employees today than decades ago (Quinn and Spreitzer, 1997). It is crucial, 
therefore, to identify the skills and knowledge, which contribute to the development and effectiveness of managers 
in these countries so they can share the same benefits with their counterparts in developed nations. Another moment 
influenced by globalization that could be seen here is internationalization of employees. Therefore this topic needs 
to be analyzed within the  intercultural context, to capture intercultural skills evaluation differences. 
Katz (1974), Whetten & Cameron (2002), Bigelow (1991), Analoui (1998), and Peterson & Peterson (2004) have 
all asserted that managerial skills allow managers to enact the functions of management. Through these functions 
l skills, managers 
could not effectively plan, direct, control and/or evaluate work activities. Skills are then necessary for effectively 
carrying out managerial functions that are in turn necessary for the effective and efficient functioning of 
organizations.  
Students are future employees. Therefore, students  managerial skills evaluation and development should be a 
priority area. Carmichael & Routledge (1993), Kumpikaite (2009), Kumpikaite & Alas (2009) presented works 
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housing. With regard to the three life-spheres, in relation to the housing situation, the students were asked about 
their experiences concerning the acquisition of management skills. For the purpose of defining these skills, the 
views of Mintzberg (1989) were judged on their relevance for the research. 
The purpose of this paper is to present theoretical and practical aspects and also results of an intercultural 
empirical study of u  
Authors looked , Spain and 
, Lithuania, a country candidate to European Union, situated 
in Europe and Asia, Turkey, and finally Iran, in the Middle East. 
This paper is organized as follows. Firstly, a 
secondly, an empirical section presenting results of research of 
Turkey and Portugal is provided, and finally, conclusions and discussion of results. 
2. Theoretical background 
2.1. Skills typology 
Skill encompasses experience and practice, and the gaining of skill leads to unconscious and automatic actions.  
Skill is more than just the following of rule-based actions.  The potential downside of such an attribute is that, in the 
absence of knowledge and attitudes, such a "skilled" person may have no ability or capacity to react to situations 
outside the normal condition.  Without the knowledge and attitudes contributing to competency, such skills alone 
can be demonstrated as one of the major causative factors in human error (Glendon, 1995).   
According to the Business Dictionary, skills are described as the ability and capacity acquired through deliberate, 
systematic, and sustained effort to smoothly and adaptively carryout complex activities or job functions involving  
ideas (cognitive skills), things (technical skills), and/or people (interpersonal skills).  
As Labbaf, Analoui & Cusworth (1996) state, corresponding with the overwhelming emphasis on the skill 
approach to management development and along with its increased acceptability, several taxonomies of managerial 
skills have been put forward. They mention that the most notable being the typologies of Katz (1974), and Whetten 
& Cameron (2002). 
Technical skills are defined as primarily skills, which include the understanding of specific activities that require 
the use of specialized tools, methods, processes, procedures, techniques, or knowledge. Generally, technical skills 
are taught as the specific skills one individual needs to perform some specialized task. They include knowledge of 
proficiency in a certain specialized field, such as engineering, computers, finance or manufacturing. Technical skills 
primarily mean working with things not people. This view is based on Katz (1974). Human skills represent the 
ability to work cooperatively with others and understand them, to communicate effectively, to motivate, to 
understand behavioral principles, to work in group, to resolve conflicts, and to be a team player (Katz, 1974). More 
recently, Analoui (1998) has labeled these skills as people-related skills. He involved teamwork, dealing with 
conflicts, communication, and creating organizational climate. And as we can see all of these specific skills are very 
 
Conceptual skills are defined as the ability to see the organization as a whole or to have a systemic viewpoint. 
Managers must also have the ability to conceptualize and to think about abstract situations. While technical skills 
focus on things, and human skills focus on people, conceptual skills focus on ideas and concepts. They are 
considered mental abilities that allow the manager to understand the interaction between the different work units 
within the organization, the effect of changes on any part of the system, and how the organization fits into the 
system. According to Katz (1974) these skills extend to visualizing the relationship of the firm to the external 
environment.  
 analytical and self-development  
which are now believed to be highly influential in terms of achieving managerial effectiveness (Analoui, 1993, 
Kakabadse & Margerison, 1985).  
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Cameron & Tschirhart (1988) undertook a factor analysis of a large sample of data collected from various studies 
of skills required for effective managerial work and identified four main groups of skills: human relations; 
competitiveness and control; innovation and  rational thinking  (as cited in Carmichael & Routledge, 1993). These 
groupings are similar to the Institute of Personnel Management's list of skills for development (Farnham, 1990). A 
 
 
Table 1. Skills Typologies according to Different Sources 
 
 Katz (1974) Analoui 
(1990, 1993) 
Whetten and 
Cameron 
(2002) 
Peterson & Van Fleet  
(2004) 
Australian vocational 
training system 
Cameron and 
Tschirhart (1988) 
Sk
ill
s 
Technical; 
Human; 
Conceptual 
Task-related; 
People-
related;    
Analytical and 
self-related 
skills 
Personal; 
Interpersonal; 
Group 
Technical; 
Analytic; 
Decision making;   
Human; 
Communication; 
Interpersonal; 
Conceptual; 
Diagnostic; 
Flexible; 
Administrative 
Task Skills; 
Task Management; 
Contingency;  
Management; 
Job/Role Environment; 
Ability to Transfer  
Human Relations;  
Competitiveness and 
control; 
Innovation; 
Rational thinking 
 
3. Empirical research and its results 
3.1. Method and sample 
A survey was carried out by distributing questionnaires, which were previously designed and tested for this 
purpose (Kumpikaite, 2009, Alas & Kumpikaite, 2009). The original questionnaire was prepared in Lithuanian 
language. Other q dy. Therefore, the original 
research instrument was translated in to English later, using double translation method for checking, and given to 
Turkey, Spain and Portugal and Iran where it was translated in to these languages and set out for survey. The 
questionnaires were given through Internet in Lithuania, Turkey and Spain, and printed questionnaires were 
distributed in Portugal and Iran.  
The study has been made in 2011. 203 respondents from Lithuania, 159 from Turkey, 193 from Iran, 127 from 
Spain, and 35 from Portugal participated in this poll. 45.5% of them were males. All students were studying Social 
sciences connected with business and economics. 
The main questions formulated in this study were: 
1. What skills do students evaluate the best and the worst? 
2.  
Synthesizing the works of Katz (1974), Whetten & Cameron (2002), Analoui (1993) and Peterson & Van Fleet  
(2004) (see Table 1), 16 basic management skills were selected and changed to form the wording of the questions 
 
(1) Personal skills (4 items); (2) Technical skills (3 items); (3) Human or interpersonal skills (6 items); (4) 
Conceptual skills (3 items). 
The scale for evaluations was divided into 4 levels: 0  weak, 1  average, 2  good and 3  excellent. Means and 
s were used for analysis in this paper. 
 
3.2. Results 
 
Relating to common evaluation of skills concerning all respondents we found that Interpersonal skills were 
evaluated the highest (Mean=2.16), and on the second place were Personal skills (Mean=2.08). Conceptual skills, 
with a very small difference, are on the third place (Mean=2.06). At the same time Technical skills, especially 
Specialty experience were the lowest (Mean=1.74). However this makes sense as students usually lack practical 
experience yet, being this the case in this research. Survey showed that 57.5 percent of all respondents did not have 
any wor
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There we can see some interesting results. Spanish evaluated all their skills the worst in comparison with other 
countries. Conversely, Portuguese evaluated the most of skills the best at the same time. It would be interesting to 
look at the reasons of such differences but this was not done in this research. Respondents from Portugal evaluated 
their subject knowledge very high (Mean=2.75) and this measure differs a lot from other answers in this study. 
Lithuanians evaluated analytical thinking (Mean = 2.14), goal understanding, and ability to plan, and analysis of 
results (Mean = 2.31) and criticism tolerance (Mean = 2.64) better than other respondents. As we can see, 
that Turks 
and Iranians evaluated ability to contact better than other nationalities and these results are equal for both countries 
(Mean = 2.42).  The highest average evaluation for every country is the ability to work in team.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 It was also decided to look at statistical differences of answers between countries. No comparison was made with 
Portuguese as its sample was too small. Statistical significant differences were found between Lithuanian and 
Spanish evaluations in all cases of skills. Respondents of Spain evaluated all their skills worse than Lithuanians. 
Almost the same situation was recorded between Spanish and Turks together with Iranians. Statistically significant 
differences were found in all cases except subject knowledge and analytic thinking. As already mentioned earlier, 
Spanish students evaluated their skills worse than Iranians and Turks did.  
When measuring answers of respondents from Iran and Lithuania, we found that Lithuanians evaluated their 
specialty experience, self-presentation, self-reliance, responsibility sense and activity higher than Iranians. Statistical 
significant differences were found in all these cases. However, just one reverse case was discovered. Iranians 
depicted their criticism tolerance lower than Lithuanians. The same situation was highlighted comparing answers of 
Lithuanians and Turks.  Lithuanians are better in self-presentation, self-reliance, responsibility sense and activity 
and worse in goal understanding and criticism tolerance than Turkish respondents. However, no statistical 
significant difference was found be  
3. Conclusion 
Thinking that the world is influenced by globalization so much, one could expect that the surveyed students would 
be involved to work in international groups and organizations. Therefore such study, examining 
evaluation in intercultural context is actual and important. Summarizing, we can say that respondents evaluated their 
Ability to work in team as the best skill and the Specialty experience as the worst one.  
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Looking at differences among all skills groups it was found that Evaluation of technical skills was the lowest 
(Mean=1.74). However, other groups  measures are similar: Conceptual skills (Mean=2.06), Personal skills 
(Mean=2.08) and Interpersonal skills (Mean=2.16). This shows that students need to improve these skills the most. 
The results obtained can prove to be useful for professors, students and for every person identifying their weak sides 
and necessity to develop skills. No statistical significant difference was found between Iran and Turkey. However 
differences were found between some skills among other countries. Moreover, Spanish evaluated their skills worse 
than other countries, being the reasons for this are unclear.  
The value of this paper could be assessed as an original international and intercultural research developed among 
students in Lithuania, Spain, Portugal, Iran and Turkey, trying to find out evaluation of their skills and 
also areas for improvement. Furthermore, plans for deeper research on st
the prior for future studies. Small samples of students do not allow generalization of results even for surveyed 
universities. This is our research limitation. Especially it should be mentioned for the Portuguese respondent group. 
Furthermore, the very large gap between the answers of Portuguese and Spanish respondents  remains unexplained 
in this research and deserves a more detailed study. 
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